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2023 Course Design Plan  
Course # – Course Name 

• Modality:  

• Credit Hours: 

• Delivery Semester or Term:  

• Prerequisites: 

• How this course fulfills degree or program requirements (e.g., “This is a general ed course.”):   

Course Description:  
 

Backward Design Process 
“Identify desired results, determine acceptable evidence, plan learning experiences and instruction.”  

Start with the list of CourseLeaf outcomes. Determine summative assessments, and then develop topic or module learning objectives and formative 

assessments that align with CourseLeaf outcomes and summative assessments (what you are asking students to do).  Once those are in place, 

develop or curate instructional materials that support students in completing the assessments.  

CourseLeaf Outcomes 
What will students leaving this course be able to do? 

Summative Assessments (OF learning) 
How will students show they have achieved the course outcomes? Be 
specific. 
(e.g., Project, midterm, final exam) 

1.  
 

 
 

2.  
 

 
 

3.  
 

 
 

4.  
 

 
 

5.  
 

 
 

https://nextcatalog.uvu.edu/courseadmin/
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6.  
 

 
 

7.  
 

 
 

8.  
 

 
 

 

Teams 
How will Microsoft Teams be used in your course (if applicable)?  

 

Textbook(s) 
 
 
 

 

At this point, IDs and Instructors can choose to continue with a more granular, detailed module design of their choosing, modify the table 

above to include learning activities and formative assessments, or work directly building modules in Canvas. 

Design Resources 

Sample Module Plans (Ctrl-click to go to Sample Module Plans.docx) 

Module Plans   
Module 1: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

https://uvu365.sharepoint.com/:w:/s/IDSCourseDevelopment/Eex1P-A0-4RIpdFMHwar4fAB55F5Rm2qAPggvVxfahVopA
https://uvu365.sharepoint.com/:w:/s/OfficeofTeachingandLearning/ER-oMIIAuqhEvulY_8pfsnMBAwvV0a6jvuEClp4AqKDKxA?e=Zuei27
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Learning Objectives  

For each objective, describe in one sentence what 

students will be able to do by the end of the 

module:   

(e.g., Upon successful completion of this module, 

students will be able to use models to analyze 

current trends.) 

  

Formative Assessments (for learning) 
In what activities will students participate to practice 

for and complete the summative assessment(s)? 

(e.g., Quiz, Discussion, Reflection paper) 
 

Instructional Content 

What will I provide to help students learn? Assigned 

Material (Readings, Videos, etc.) 

(e.g., Textbook pages 1-10, lecture video, Web 

articles, virtual meeting) 
 

•  

•  

•   

  

Regular and Substantive Interaction:  
  
 
Notes: 
 

 

 

Module 2: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

Learning Objectives  

For each objective, describe in one sentence what 

students will be able to do by the end of the 

module:   

(e.g., Upon successful completion of this module, 

students will be able to use models to analyze 

current trends.) 

  

Formative Assessments (for learning) 
In what activities will students participate to practice 

for and complete the summative assessment(s)? 

(e.g., Quiz, Discussion, Reflection paper) 
 

Instructional Content 

What will I provide to help students learn? Assigned 

Material (Readings, Videos, etc.) 

(e.g., Textbook pages 1-10, lecture video, Web 

articles, virtual meeting) 
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•  

•  

•   

  

Regular and Substantive Interaction:  
  
 
Notes: 
 

 

 

Module 3: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

Learning Objectives  
For each objective, describe in one sentence what 

students will be able to do by the end of the 

module:   

(e.g., Upon successful completion of this module, 

students will be able to use models to analyze 

current trends.) 

  

Formative Assessments (for learning) 
In what activities will students participate to practice 

for and complete the summative assessment(s)? 

(e.g., Quiz, Discussion, Reflection paper) 
 

Instructional Content 
What will I provide to help students learn? Assigned 

Material (Readings, Videos, etc.) 

(e.g., Textbook pages 1-10, lecture video, Web 

articles, virtual meeting) 
 

•  

•  

•   

  

Regular and Substantive Interaction:  
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Notes: 
 

 

 

Module 4: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

Learning Objectives  
For each objective, describe in one sentence what 

students will be able to do by the end of the 

module:   

(e.g., Upon successful completion of this module, 

students will be able to use models to analyze 

current trends.) 

  

Formative Assessments (for learning) 
In what activities will students participate to practice 

for and complete the summative assessment(s)? 

(e.g., Quiz, Discussion, Reflection paper) 
 

Instructional Content 
What will I provide to help students learn? Assigned 

Material (Readings, Videos, etc.) 

(e.g., Textbook pages 1-10, lecture video, Web 

articles, virtual meeting) 
 

•  

•  
•   

  

Regular and Substantive Interaction:  
  
 
Notes: 
 

 

 

Module 5: Title/Topic 
Summative Assessment(s):  Module alignment to CourseLeaf outcomes: 
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Learning Objectives  
For each objective, describe in one sentence what 

students will be able to do by the end of the 

module:   

(e.g., Upon successful completion of this module, 

students will be able to use models to analyze 

current trends.) 

  

Formative Assessments (for learning) 
In what activities will students participate to practice 

for and complete the summative assessment(s)? 

(e.g., Quiz, Discussion, Reflection paper) 
 

Instructional Content 
What will I provide to help students learn? Assigned 

Material (Readings, Videos, etc.) 

(e.g., Textbook pages 1-10, lecture video, Web 

articles, virtual meeting) 
 

•  

•  

•   

  

Regular and Substantive Interaction:  
  
 
Notes: 
 

 

 

Module 6: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

Learning Objectives  
For each objective, describe in one sentence what 

students will be able to do by the end of the 

module:   

Formative Assessments (for learning) 
In what activities will students participate to practice 

for and complete the summative assessment(s)? 

(e.g., Quiz, Discussion, Reflection paper) 
 

Instructional Content 
What will I provide to help students learn? Assigned 

Material (Readings, Videos, etc.) 

(e.g., Textbook pages 1-10, lecture video, Web 

articles, virtual meeting) 
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(e.g., Upon successful completion of this module, 

students will be able to use models to analyze 

current trends.) 

  

•  

•  

•   

  

Regular and Substantive Interaction:  
  
 
Notes: 
 

 

 

Module 7: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

Learning Objectives  
For each objective, describe in one sentence what 

students will be able to do by the end of the 

module:   

(e.g., Upon successful completion of this module, 

students will be able to use models to analyze 

current trends.) 

  

Formative Assessments (for learning) 
In what activities will students participate to practice 

for and complete the summative assessment(s)? 

(e.g., Quiz, Discussion, Reflection paper) 
 

Instructional Content 
What will I provide to help students learn? Assigned 

Material (Readings, Videos, etc.) 

(e.g., Textbook pages 1-10, lecture video, Web 

articles, virtual meeting) 
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•  

•  

•   

  

Regular and Substantive Interaction:  
  
 
Notes: 
 

 

 

Module 8: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

Learning Objectives   Formative Assessments  Instructional Content 

•  

•  

•   

  

Regular and Substantive Interaction:  
  
 
Notes: 
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Module 9: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

Learning Objectives   Formative Assessments  Instructional Content 

•  
•  

•   

  

Regular and Substantive Interaction:  
  
 
Notes: 
 

 

 

Module 10: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

Learning Objectives   Formative Assessments  Instructional Content 

•  

•  

•   

  

Regular and Substantive Interaction:  
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Notes: 
 

 

 

Module 11: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

Learning Objectives   Formative Assessments  Instructional Content 

•  

•  

•   

  

Regular and Substantive Interaction:  
  
 
Notes: 
 

 

 

Module 12: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

Learning Objectives  Formative Assessments Instructional Content 
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•  

•  

•   

  

Regular and Substantive Interaction:  
  
 
Notes: 
 

 

 

Module 13: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

Learning Objectives   Formative Assessments  Instructional Content 

•  

•  

•   

  

Regular and Substantive Interaction:  
  
 
Notes: 
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Module 14: Title/Topic 
Summative Assessment(s):  
 
 

Module alignment to CourseLeaf outcomes: 

Learning Objectives   Formative Assessments Instructional Content 

•  
•  

•   

  

Regular and Substantive Interaction:  
  
 
Notes: 
 

 

 

Final Module: Title/Topic 
Summative Assessment(s):  
 
 
Learning Objectives  Formative Assessments Instructional Content 

•  

•  

•   

  

Regular and Substantive Interaction:  
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Notes: 
 

 

*Schedule and Timeline (Example) 
Phase  Dates  

Design  1 month  

Objectives/outcomes/assessment  [3 weeks]  

Jan. 16-20 

Jan. 23-27 

Jan. 30-Feb. 3  

Objectives/Assessment Finalized  Feb. 3  

Design: Outline and Course Design Plan  

Technology & tools  

[2 weeks]  

Feb. 6-10 

Feb. 13-17 

Design Plan finalized   Feb. 10  

Development   1.5 months  

Development/ Build in Canvas  

Includes:  

Overviews, writing narrative, and/or guidance 

for student learning, assignment directions, 

learning activities/quizzes/tests/final project  

Accessibility & copyright  

[5 weeks]  

Feb. 20-24 

Feb. 27-Mar. 3 

Mar. 6-10 (Spring break -optional work week) 

Mar. 13-17 

Mar. 20-24 
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Mar. 27-31 

April 3-7 

Holidays/Breaks  Martin Luther King Day (Jan. 16th)  

President’s Day (Feb. 20th)  

Spring Break (Mar. 6-11)  

Course Built in Canvas  Mar. 31st or April 7 

Finalize  [2 weeks]  

April 3-7  

April 10-14 

April 17-19 (2 days) 

Ready for Review  Wednesday, April 19 

Quality Review  April 19-21 

April 24-28 

Add suggestions from Quality Review  [1 week]  

May 1-4 

Spring Classes End  Wed. May 3, 2023  

Launch course  Friday, May 5, 2023  

Summer Classes start  Wed. May 10, 2023 

 



R E G U L A R  A N D  

S U B S TA N T I V E  

I N T E R A C T I O N

5/19/2022



What is Regular and Substantive Interaction (RSI)?

• US DoE issued "Final Rules on Distance Education and Innovation" Sept 2020 (eff. July 2021)

• These regulations determine whether courses qualify for financial aid

• Distinction between "Correspondence" and "Distance Education" courses

Source: https://wcet.wiche.edu/frontiers/2021/08/26/rsi-refresh-
sharing-our-best-interpretation-guidance-requirements/



Source: https://www.insidehighered.com/news/2019/01/14/trump-administration-rejects-inspector-generals-critical-
audit-findings-western



Correspondence course

“Correspondence course: (1) A course provided by an institution under which the institution 

provides instructional materials, by mail or electronic transmission, including examinations on 

the materials, to students who are separated from the instructor. Interaction between the 

instructor and student is limited, is not regular and substantive, and is primarily initiated by 

the student. Correspondence courses are typically self-paced.”

Source: https://www.esc.edu/dlis/design-your-course/regular-and-substantive-
interaction/



Distance Education course

“Distance education means education that uses one or more of the technologies listed in 

paragraphs (1) through (4) of this definition to deliver instruction to students who are separated 

from the instructor and to support regular and substantive interaction between the students 

and the instructor, either synchronously or asynchronously....

Source: https://www.esc.edu/dlis/design-your-course/regular-and-substantive-
interaction/



Substantive defined

• For purposes of this definition, substantive interaction is engaging students in teaching, 

learning, and assessment, consistent with the content under discussion, and also includes at 

least two of the following—

• Providing direct instruction;

• Assessing or providing feedback on a student’s coursework;

• Providing information or responding to questions about the content of a course or competency;

• Facilitating a group discussion regarding the content of a course or competency; or,

• Other instructional activities approved by the institution’s or program’s accrediting agency.

Source: https://www.esc.edu/dlis/design-your-course/regular-and-substantive-interaction/



Regular defined

• An institution ensures regular interaction between a student and an instructor or instructors 

by, prior to the student’s completion of a course or competency—

• Providing the opportunity for substantive interactions with the student on a

predictable and regular basis commensurate with the length of time and the amount of content in 

the course or competency; and

• Monitoring the student’s academic engagement and success and ensuring that an instructor is 

responsible for promptly and proactively engaging in substantive interaction with the student when 

needed, on the basis of such monitoring, or upon request by the student.

Source: https://www.esc.edu/dlis/design-your-course/regular-and-substantive-interaction/



In Summary, interactions...

• Should be mostly instructor-initiated*

• Regular, scheduled and predictable, and

• Substantive, i.e. focused on the course subject.

*Guidance defers to accreditors in terms of who is defined as instructors.



Design considerations



Source: https://oscqr.suny.edu/rsi/

https://oscqr.suny.edu/rsi/


UVU Course Design rubric

• UVU's Course Design rubric is based on the OSCQR rubric from the SUNY system.

• Roughly 47% of touches on RSI to some degree or another.

• Certain criteria in the rubric are more tightly aligned with RSI.

https://drive.google.com/file/d/1ziIfgjWhDfCZPiyoTRJ5psDREsurSTAq/view?usp=sharing
https://oscqr.suny.edu/


1.1 - Syllabus

Course contains a Syllabus. (Critical Element) Required items include:

instructor contact information, approved course description, how this course

fulfills degree or program requirements, outcomes, prerequisites and needed

skills, required materials/fees/technology, statement of how the course

works (including workload expectation for students), student/instructor

responsibilities, clear grading and late work policy, assignment and

assessment descriptions, and a course schedule that designates all

synchronous meeting days/times (if applicable). Appropriate policies and

support links are also included.



Current Practice at UVU

• Many courses, particularly those working with OTL, do give an indication of how the works 

overall.

• Some courses will only list assignments or groups of assignments and possibly a course 

schedule.

• Leaves students to guess how the course works and any potential auditor to guess about the 

interaction.



Source: MICRO-2060, Michaela Gazdik-Stofer



1.2 - Instructor Information Page

"Course contains an Instructor Information page. (Critical Element) Required items include 

contact information and communication preferences. Recommended items include an 

instructor image, course welcome statement or video, and education and experience.



Possible Area of Improvement

• Majority of our online courses have office hours "by appointment"

• Should UVU online courses have defined office hours?



5.19 - Engaging Learning Activities

"Course contains engaging learning activities. (Critical Element) (Examples: real-world 

applications, experiential learning opportunities, case studies, and problem-based activities, as 

appropriate.)"



Possible Area of Improvement

• UVU has some great examples of engaged learning activities

• Other courses may benefit from more engagement



7.27 - Facilitates Interaction

Course facilitates communication, interaction, and collaboration in both the synchronous* (if 

applicable) and asynchronous online learning environments (Critical Element) among students 

and instructor(s), particularly in ways that build community, support open communication, and 

establish trust.



Source: PHYS-2010, Dustin Shipp



Source: TECH-200G, Carolyn Kuehne



Source: NSS-4600, Mike Smidt



Possible areas of improvement

• The degree to which an instructor is involved in a course is largely up to the instructor.

• OTL may recommend possibly activities or assessments; sometimes concern with workload



RSI

Delivery
Departments

Design
OTL, UFLC, Faculty



Delivery

• Faculty Senate recently endorsed a Teaching Excellence Model for UVU

• This model is based on Chickering and Gamson 7 Principles of Good Practice in Graduate 

Education

https://www.uvu.edu/otl/docs/teaching_excellence_model_spring2022.pdf


7 Principles for Good Practice

1. Encourage contact between students and faculty

2. Develop reciprocity and cooperation among students

3. Encourage active learning

4. Give prompt feedback

5. Emphasize time on task

6. Communicate high expectations

7. Respect diverse talents and ways of learning

Source: Chickering, A. W., & Gamson, Z. F. (1987). Seven principles 
for good practice in undergraduate education. AAHE bulletin, 3, 7.



Discussion

How can departments ensure accountability for delivery to ensure RSI is met and for the success 

of our learners?



Thank you!

Resources and additional mentions of RSI

• OSCQR Regular and Substantive Interaction

• Everett Community College

• University of Utah modality definitions

• SLCC equivalent of Online Teaching Academy and tie to RSI

https://oscqr.suny.edu/rsi/
https://www.everettcc.edu/files/programs/elearning/Regular_and_Substantive_Interaction_Primer.pdf
https://registrar.utah.edu/modality.php
https://slcconline.helpdocs.com/credentials/faqs-about-the-online-teacher-credential


 
 
https://www.kaltura.com/index.php/extwidget/preview/partner_id/1832361/uiconf_id/46168011/

entry_id/1_d4vdhqjg/embed/iframe? 
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UVU Flexible Course Design Rubric 2023 

Office of Teaching and Learning 
 

This rubric is intended to guide the design of flexible (online, F2F+Online, Livestream) courses. It may be used during course development or to review a course that 

already exists. Courses with synchronous sessions should include synchronous lesson plans (example model). 

 
Definition of Terms 

• Asynchronous: Occurring outside of scheduled meetings; usually online. 

• Critical Element: Criteria considered especially important to the success of the course. Critical Elements must be sufficient for a course to pass quality review. 

• EID: Equity, Inclusion, and Diversity. These criteria are focused on including all students within course design. 

• RSI: Regular and Substantive Interaction. RSI is part of Department of Education regulations related to interaction within online courses. 

• Synchronous: a meeting that occurs between students and the instructor at the same time whether livestream or face-to-face 

 
Reviewer Instructions 

Score each criterion on the rubric. “Critical Element” Criterion marked as ‘Some Evidence,’ require rationale for the score as well as a response from the faculty who 

developed the course to resolve the quality review. 

 Sufficient 
Evidence 

Some 
Evidence 

Little/No 
Evidence 

Not 
Applicable 

Notes 

1. COURSE INFORMATION      

1. Syllabus. Required items: instructor contact information, approved course 

description, how this course fulfills degree or program requirements, 

outcomes, prerequisites and needed skills, required materials/ fees/ 

technology, statement of how the course works (including workload 

expectation for students), student/instructor responsibilities, clear grading 

and late work procedures, assignment and assessment descriptions, and a 

course schedule that designates all synchronous meeting days/times (if 

applicable). Also includes “Required” items listed on the Syllabus Checklist 

(https://www.uvu.edu/otl/syllabuschecklist.html) (Critical Element) (RSI) 

     

2. Instructor Information page. Required items include contact information 

and communication preferences. Recommended items include an instructor 

image, course welcome statement or video, and education and experience. 

(Critical Element) (RSI) 

     

3. Links to relevant campus policies. Required items include student rights 

and responsibilities, plagiarism, accessibility services. Recommended items 

include computer use and student grievances. (Critical Element) 

     

https://docs.google.com/document/d/1PotPRi-ruahZHMsk39Tr1HwPjWxLkkBI1SOZAxpDg74/edit?usp=sharing
https://www.uvu.edu/otl/syllabuschecklist.html
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4. Access to student success resources. (Examples: technical help, 

orientation, and tutoring). (Critical Element) 

     

5. Instructions for accessing third-party technology tools. (Examples: publisher 

websites, secure content, software, and hardware such as web cameras). 

There are links to privacy policies or Terms of Service for third-party 

technology tools that require students to create an account outside of 

Canvas. (Critical Element) 

     

 

 Sufficient 
Evidence 

Some 

Evidence 

Little/No 
Evidence 

Not 
Applicable 

Notes 

2. COURSE ALIGNMENT      

6. Learning objectives that are clearly stated and align with course 

outcomes. (Critical Element) 

     

7. Learning content and activities that are aligned with assessments and 

learning objectives. (Critical Element) 

     

8. Synchronous components demonstrate alignment between 

synchronous and asynchronous activities and assessments. 

 
(Note: Courses that do not have synchronous components should be 

marked as “Not Applicable”) (Critical Element) 

     

3. COURSE TECHNOLOGY AND TOOLS      

9. Technology tools used provide an equitable experience. (Examples: 

inexpensive, no unnecessary tools, easy to access, etc.) (EID) 

     

10. Opportunities to develop technical skills required in the course. The 

skills are clearly stated and supported with orientation, practice, and 

application where appropriate. (Examples: tutorials or instructions for 

accessing feedback from instructors and peers.) (Critical Element) 

     

11. Frequently used technology tools are easily accessed. Unused tools in the 

course navigation menu are removed from student view. 

     

4. DESIGN AND LAYOUT      

12. A logical and consistent layout. The course is easy to navigate. In courses 

with synchronous components, it is clearly defined what will be done 

synchronously and asynchronously. (Critical Element) 
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13. Course pages are uncluttered, using titles, headings, and other styles to 

divide content into manageable sections. Text, graphics, and images are 

understandable when viewed without color. (Critical Element) 

     

14. Free of grammatical and spelling errors.      

 Sufficient 
Evidence 

Some 
Evidence 

Little/No 
Evidence 

Not 
Applicable 

Notes 

5. CONTENT AND ACTIVITIES      

15. Activities that provide opportunities for engaging in higher-order 

thinking as appropriate. (Examples: problem-solving, critical thinking, 

reflection, and analysis.) (Critical Element) 

     

16. Engaging learning activities. (Examples: real-world applications, 

experiential learning opportunities, case studies, and problem-based 

activities, as appropriate.) (Critical Element) (RSI) 

     

17. Instructional materials and language within the course such as the syllabus      

reflect a broad diversity of student identities. (EID) (Example: Photos within 

the course depict students of multiple racial backgrounds. Inclusion 

statement is present in the syllabus. Syllabus contains a diversity statement 

or other sections related to respectful interaction.) 

18. Instructional materials that are up-to-date and readily available for 

students. Where applicable, Open Educational Resources, free, or low-cost 

materials are used. Instructional materials are presented in the appropriate 

place (synchronous* or asynchronous online). 

     

19. Instructional materials and resources include copyright and licensing 

status, citations, or clearly stated permission to use. (Critical Element) 

     

6. ACCESSIBILITY      

20. Content can be accessed in a variety of formats (audio/video, readings, 

images, alt text, captions, transcripts, etc.) as appropriate. 

https://www.uvu.edu/accessibility-services/faculty.html (Critical Element) 

     

21. Text equivalents for non-text elements. (Example: closed-captioning, 

transcriptions, and alternative text are included for video, audio, and image 

elements.) (Critical Element) 

     

https://www.uvu.edu/accessibility-services/faculty.html
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22. Hyperlink text is descriptive when used out of context. (Example: avoid use 

of "click here" in favor of actual website name or concise description.) 

(Critical Element) 

     

23. Course contains technology tools that meet WCAG 2.0 AA accessibility 

standards. (Critical Element) 

Note: Tools approved in the UVU Software Catalog 

(https://my.uvu.edu/workplace/technology-services/software-acquisition.html) 

are considered meeting WCAG 2.0 AA standards. 

     

 Sufficient 

Evidence 

Some 
Evidence 

Little/No 
Evidence 

Not 
Applicable 

Notes 

7. INTERACTION      

24. Course facilitates communication, regular and substantive interaction, and 

collaboration among students and instructor(s). In courses with synchronous 

components regular and substantive interaction is evident in all instructional 

methods. (e.g. Planned office hours, discussions, ‘ice-breaker’ activities) 

(Critical Element) (RSI) 

     

25. Pacing mechanisms throughout to ensure timely completion of activities and 

assessments. (e.g., due dates, announcements, and reminders.) Pacing 

mechanisms demonstrate regular and substantive instructor-to-student 

interaction appropriate for course level. (Critical Element) (RSI) 

     

8. ASSESSMENT AND FEEDBACK      

26. Frequent and appropriate methods to assess mastery of content. 

Assessments vary in submission type and format when possible and in a 

manner consistent with learning outcomes. (Critical Element) 

     

27. Clearly written criteria for all graded assignments and assessments 

include rationale. All graded assessments have a written description. 

(Examples: rubrics, sample work, or templates.) (Critical Element) 

     

28. Measures to ensure academic honesty as appropriate for the purpose of the 

assessment. (Examples: timed quizzes or exams, writing assignments, and 

use of a plagiarism checker tool.) 

     

https://my.uvu.edu/workplace/technology-services/software-acquisition.html
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29. Settings and due dates are appropriately set for assignments/activities.      

30. Contains an organized gradebook (assignments are organized appropriately 

within the Canvas Assignments page) 

     

This document is made available by Utah Valley University, through the Office of Teaching and Learning, under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International license: 

http://creativecommons.org/licenses/by-nc-sa/4.0/. 

This document was adapted from the OSCQR rubric (3rd and 4th editions) produced by the Open SUNY Center for Online Teaching Excellence located at: 

https://bbsupport.sln.suny.edu/bbcswebdav/institution/OSCQR/OSCQR%20Assets/OSCQR%203rd%20Edition.pdf 

http://creativecommons.org/licenses/by-nc-sa/4.0/
https://bbsupport.sln.suny.edu/bbcswebdav/institution/OSCQR/OSCQR%20Assets/OSCQR%203rd%20Edition.pdf
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