
 
 

Assessment Retreat Agenda 
February 16, 2024 | 11:00 AM – 4:00PM | LC 302C 

Special Designation Curriculum Assessment of Student Learning 
 

11:00 AM – 11:30 AM Welcome & APAC Meeting (Part I) 
Dr. Hong Pang 

  
11:30 AM – 12:00 PM Honors Program Assessment 

Dr. Kate McPherson 
  

12:00 PM – 12:30 PM Lunch 
 
 

Build Your Own Fiesta Salad (gluten-free option available) 

12:30 PM – 1:00 PM Learning Outcomes & Program Assessment 
Dr. Ala’a Alsarhan 

  
1:00 PM – 1:30 PM General Education Assessment 

Dr. Mark Lentz 
  

1:30 PM – 2:00 PM Service-Learning Assessment 
Dr. Jonathan Westover 

  
2:00 PM – 2:30 PM Global/Intercultural Initiative Assessment 

Dr. Bryan Waite & Dr. Janet Colvin 
  

2:30 PM – 3:00 PM Writing Enriched Assessment 
Dr. Kelsey Hixson-Bowles 

  
3:00 PM – 3:30 PM APAC Meeting (Part II) 

 Dr. Hong Pang 
  

3:30 PM – 4:00 PM Final Discussion & Closing 
Dr. Laurie Sharp 

 

Please reach out to Aliny Xavier with any questions: alinyc@uvu.edu 



 
 

Assessment Retreat Agenda 
February 16, 2024 | 11:00 AM – 4:00PM | LC 302C 

Special Designation Curriculum Assessment of Student Learning 
 

11:00 AM – 11:30 AM Welcome & APAC Meeting (Part I) 
Dr. Hong Pang 

• VALUE Rubrics: (1) To provide overarching rubrics to evaluate 
essential learning outcomes (i.e., cross-university assessment). (2) To 
provide guidance to departments and programs for student learning 
assessment with ELOs in their respective programs. Provides uniform 
understandings across schools and colleges. 

• Rubrics completed: Critical thinking. Three in process to be done by 
end of academic year. Four will remain.  

• Jamie (Dance): Combining of two AAC&U VALUE Rubrics: oral and 
written communication 

• UVU Communication ELO – very general. (rubric is in Teams). This 
was the rationale for combining.  

• Are dimensions sufficient to cover program content? 
• There is hesitancy in combining oral and written communication. 
• Use chart to see how ELOs related to CLOs. (Linda is sharing) 

  
11:30 AM – 12:00 PM Honors Program Assessment 

Dr. Kate McPherson 
• PPT 
• Paper data precedes Qualtrics data 
• Senior exit survey (7 questions – 3 semesters of data) 
• Ask Kate for the National Collegiate Honors Council in 2022 report and 

recommendations 
• Honor Program Outcome 4 and 4a: not yet assessed; newer 
• Room for growth with post-grads, maybe – 5 years out? Suggestion for 

advisory board. Can survey be tested for validity and reliability. What 
are pre- and -post-assessment? Can help address confounding factors. 
More of a pulse as to where students are at – qualitativeish? Are 
questions aligned with PLOs? 

  
12:00 PM – 12:30 PM Lunch 

 
 

Build Your Own Fiesta Salad (gluten-free option available) 



 

12:30 PM – 1:00 PM Learning Outcomes & Program Assessment 
Dr. Ala’a Alsarhan 

• Map PLOs to ELOs (Ala’a is working on) 
• Process is needed to trickle down to program and course level. 
• Can be part of workshop/training (Hong aa& Linda are trying to plan 

this) 
• Curriculum maps (who is doing what, how are you doing it) 
• Helps assure alignment and rigor 

  
1:00 PM – 1:30 PM General Education Assessment 

Dr. Mark Lentz 
• PPT 
• Five-year rotation 
• (1) BIRS data, (2) Qualtrics survey (discussion underway on how to 

improve) – committee can put a course on probation if there are themes 
of students indicating that they are not learning 

  
1:30 PM – 2:00 PM Service-Learning Assessment 

Dr. Jonathan Westover 
• Pre- and post-survey stopped about two years ago. 
• Ala’a has data for persistence and fall-to-fall retention data for adult 

learners and first-generation students, as well as specific race/ethnic 
backgrounds. 

• Faculty survey administered every couple of years (look at faculty 
attrition) 

  
2:00 PM – 2:30 PM Global/Intercultural Initiative Assessment 

Dr. Bryan Waite & Dr. Janet Colvin 
 • Graduation requirement since 2004/2005. 

• Having multiple courses and section (~160 per semester) is somewhat 
unique to UVU (most have one course they use) 

• 9 people of committee (3 review each syllabus submitted in 
CourseLeaf) 

• G/I survey assessment data is 18 months old (when Rasha left her role, 
this left a void). Faculty may choose to administer; current response rat 
is ~40-50%. 

• Professionalism class for students earning a distinction (taken 4 or more 
G courses). About 90 students have earned this distinction on their 
transcript.  

• Faculty trainings in OTL need to be assessed. 
• More institutional support is needed. 
• Out of all schools/colleges, highest engagement is from ED and CHSS. 

 



 

2:30 PM – 3:00 PM Writing Enriched Assessment 
Dr. Kelsey Hixson-Bowles 

• New: WE committee formed in 2018. 
• Fall 2021: new implementations of graduation requirement (every 

bachelor’s program has two WE courses) 
• Fall 2022: assessment conversations started.  
• 8 elements are needed to be HIP, and SEGO can be used. (3 or more 

faculty have to teach it for Ala’a to aggregate and share) 
• WE is a sub-committee under UCC in Faculty Senate Bylaws. 

  
3:00 PM – 3:30 PM APAC Meeting (Part II) 

 Dr. Hong Pang 
• VALUE rubric for quantitative Literacy (Andre and Ala’a) 
• VALUE rubric for ethical reasoning (Carrie and Linda) 
• Linda’s graphics for ELOs, PLOs – discussion on where to add CLOs 

  
3:30 PM – 4:00 PM Final Discussion & Closing 

Dr. Laurie Sharp 
 

Please reach out to Aliny Xavier with any questions: alinyc@uvu.edu 



 Honors Program 
Assessment

Academic Program Assessment Retreat 2024




Overview of Honors Curriculum

 HONR 100R: Honors Colloquium, 1 credit experiential learning class; F2F 
and online in summer only; taught by Director and Faculty Fellows

 HONR 2000: Ancient Legacies (HH), 3 credit seminar taught by faculty from 
many disciplines; F2F and online

 HONR 2100: Modern Legacies, 3 credit seminar taught by faculty from 
many disciplines; F2F and online

 HONR 400R: Honors Capstone, 1 credit preparation for senior thesis or 
project; hybrid; taught by Director

 HONR 498R/499R: Honors Thesis/Project, 3 credit online only; taught by 
Director





Honors 
Assessment 

Process 
Overview

 Qualtrics survey administered in person to all 
HONR 100R, HONR 2000, and HONR 2100 each 
term since 2017

 All surveys cover general program outcomes 
and program operations/student satisfaction

 These supplement rather than replace SRI

 Qualtrics survey administered as assignment in 
HONR 498R/HONR 499R 

 Senior survey covers overall experience in 
the program as well as outcomes

 Comprehensive self-study and program 
review by National Collegiate Honors 
Council and Utah peer institution in 2022





Honors Program 
Outcome 1:

Fully develop 
student intellectual 

potential through 
challenging 

classroom and co-
curricular 

experiences 

 Motivate students to take on challenging 
course work

 Inspire intellectual curiosity and critical 
thinking

 Facilitate student success in challenging 
academic endeavors

 Instill confidence in students’ ability to master 
difficult subjects and tasks

 Connect students with on and off-campus 
events, speakers, cultural organizations, and 
outdoor activities





Honors Program 
Outcome 2: 

Develop 
intellectual 

curiosity and 
life-long love of 

learning

 Expose students to a wide variety of 
academic disciplines 

 Appreciate the impact of significant texts, 
figures, and ideas to contemporary society

 Promote interdisciplinary classes, coursework, 
and activities
 1. Integrate knowledge from different 

sources
 2. Respect value of interdisciplinary 

studies in investigating complex problems





Honors Program 
Outcome 3: 

Enhance 
analytical and 

critical thinking 
skills

 Analyze core ideas from primary 
texts through oral and written 
presentation

 Attempt challenging reading and 
writing assignments
 We support challenging assignments with 

mentorship by dedicated faculty and staff





Honors 
Program 

Outcome 4:
Formally 
Develop 
Student 
Leaders

 Formal Leadership opportunities
1.Student Ambassadors (Peer Mentors and 
Event Leaders)

i. Lead Ambassador
ii. Student on Honors Steering 

2. Student Resident Leaders
3. Undergraduate Honors Journal
i. Student Journal Managing Editor
ii. Student Journal Editor in Chief

All these students offer direct and indirect 
student input in program activities, policy, 
direction, and requirements.





Honors 
Program 

Outcome 4A:
Informally 

Develop 
Student 
Leaders

 Informal Leadership Opportunities
1. Provide opportunities for self-
driven, mentored undergraduate 
research and service projects as 
part of Honors Contracts
3. Provide opportunities for self-
driven, mentored undergraduate 
research and service projects as 
part of Honors Projects




Sample Assessment Results, HONR 2000 
and HONR 2100, 2017-2021
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Sample Assessment Results, HONR 2000 
and HONR 2100, 2017-2021
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
Sample Assessment Results, HONR 2000 
and HONR 2100, 2017-2021
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
Sample Assessment Results, HONR 2000 
and HONR 2100, 2017-2021

84.5
86.2

87.2 87.5
89.1

87.0

93.7

79.7

89.8

70.0

75.0

80.0

85.0

90.0

95.0

100.0

S17 N=81 F17 N=116 S18 N=102 F18 N=126 F18 N=87 F19 N=133 S20 N=30 F20 N=56 S21 N=42





Sample Assessment Results, HONR 2000 
and HONR 2100, 2017-2021
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 Program Satisfaction
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 Program Satisfaction



Pilot Program Satisfaction Survey F23
Field Strong D Disagree Neutral Agree StrongA

The UVU Honors Program has enhanced 
my collegiate experience

0.00% 3.03% 6.06% 43.94% 46.97%

The Honors Program helps me build 
connection with other students

0.00% 0.00% 9.09% 37.88% 53.03%

The Honors Program connects me with 
specialized opportunities

0.00% 0.00% 12.50% 42.19% 45.31%

The Honors Program is well-organized
0.00% 4.55% 13.64% 39.39% 42.42%

The Honors Director and/or Honors staff 
offer me support and advice

1.52% 1.52% 12.12% 28.79% 56.06%

Honors staff and administration are 
responsive to students

0.00% 1.52% 15.15% 33.33% 50.00%

I plan to continue my education at UVU as 
an Honors student

3.03% 1.52% 6.06% 27.27% 62.12%

I would recommend the Honors Program to 
other students

0.00% 3.03% 3.03% 36.36% 57.58%



 Senior Exit Survey Questions
(N=78, Fall 2021-Fall 2022)

 Participating in the Honors Program encouraged me to 
succeed at challenging academic experiences. 

 94% strongly agree or agree 

 Completing the Honors Program prepared me to 
undertake challenges after college.

 85% strongly agree or agree

 Overall, I enjoyed participating in cultural and/or 
outdoor activities sponsored by the Honors Program.

 82% Definitely or probably yes




 Senior Exit Survey Questions
(N=78, Fall 2021-Fall 2022)

 Participating in the Honors Program was effective 
in enhancing my collegiate experience. 

 85% say it was effective or very effective

 I benefited from the advising or mentoring offered 
by the Honors Program.

 94% agree or strongly agree





 Senior Exit Survey Questions
(N=78, Fall 2021-Fall 2022)

 I am happy I completed the Honors Program.

 94% are extremely or somewhat happy

 On the whole, I became more comfortable with 
complex critical thinking, reading, and writing 
tasks as a result of completing the Honors 
Program.

 95% are very or somewhat more comfortable





Program Learning 
Out comes  (PLOs )

Academic Assessment and 
Analytics

LEARNING OUTCOMES TOOL V 1.0

Prepared By:
Alaa Alsarhan, PhD.



What are Learning 
Outcomes?

Program Learning Outcomes (PLOs) are overarching learning 
outcomes that describe learning obtained across multiple courses. 
They are broad descriptions of what students will be able to know, 
do, and value upon successful completion of a program.

Course learning outcomes (CLOs) are clear statements that describe 
what students can expect to know, do, and value upon successful 
completion a course.

Learning outcomes are achieved results or consequences of what was learned, 
i.e. evidence that learning took place. They are student-centered and describe 
the actions the learner should be able to take as a result of a learning 
experience.



What are Key 
characteristics of a 
well designed 
program learning 
outcome?

1
Relates to and supports 
the program mission.

2
Tailored specifically to a 
program and how that 
program’s faculty 
envisions student 
learning.

4
Focuses on high-priority 
learning – what is most 
important for a student to 
be able to know or do 
after completing your 
program.

5
Uses active verbs 
describing how students 
can demonstrate their 
learning.

3
Clearly articulated.

6
Is measurable; helps 
guide the selection of 
assessment methods.



Pra c t ic a l t ip s  fo r  w r it in g  e ffe c t iv e  le a rn in g  
o u t c o m e s .

Learning outcomes often take this form:
As a result of participating in (program/ course name), your (students) will be able to (action verb) (learning statement).

M

D

I

I=Introduction, D= Development, M= Mastery

Blo o m ’s  Ta xo n o m y d e s c rib e s  6  le ve ls  o f 
h ie ra rc h y in  th e  c o g n it ive  d o m a in :
Re m e m b e r, u n d e rs ta n d , a p p ly, a n a lyze , 
e va lu a te , a n d  c re a te .

Ea c h  le ve l o f th e  h ie ra rc h y c o rre la te s  to  a c t io n  
ve rb s  th a t  e d u c a to rs  u s e  with in  le a rn in g  
o b je c tive s .

All e d u c a to rs  s h o u ld  m a ke  th e  im p o rta n t
c o n n e c tio n  b e twe e n  th e  in te n d e d  le a rn in g  d e p th  
( e .g ., c o m p re h e n s io n )  a n d  th e  a c tio n  ve rb s  th a t  
re fle c t  th a t  in te n d e d  le a rn in g  o u tc o m e  with in  th e  
le a rn in g  o b je c tive .



Pra c t ic a l t ip s  fo r  w r it in g  e ffe c t iv e  le a rn in g  
o u t c o m e s .

Learning outcomes often take this form:
As a result of participating in (program/ course name), your (students) will be able to (action verb) (learning statement).

M

D

I

I=Introduction, D= Development, M= Mastery

Ch o o s e  a n  a c tio n  ve rb  th a t  is  m e a s u ra b le
a n d  o b s e rva b le  to  s p e c ify th e  d e s ire d  
le a rn e r p e rfo rm a n c e , fo llo we d  b y a  
d e s c rip t io n  o f th e  c o n te n t .

Us e  m o re  c o m p le x o r h ig h e r- o rd e r a c t io n  
ve rb s  wh e n  a p p ro p ria te .

SMART le a rn in g  Ou tc o m e s



SMART Le a rn in g  Ou t c o m e s

Specific Me a s u ra b le Ac h ie va b le Re le va n t Tim e -Bo u nd

W h a t  a c t io n  w il l  b e  
p e r fo rm e d  a n d  b y  w h o m ?

C a n  t h is  o u t c o m e  b e  
a c h ie ve d  w it h in  a  g ive n  

t im e  f r a m e  a n d  w it h  
a va ila b le  r e s o u r c e s ?

W h e n  w ill  t h is  o u t c o m e  
b e  a c h ie ve d ?  O u t c o m e s  

s h o u ld  p r o v id e  a  t im e  
f r a m e  in d ic a t in g  w h e n  

t h e  o b je c t ive  w ill  b e  m e t .

Ho w  w il l  s u c c e s s  b e  
m e a s u r e d ?

o u t c o m e s  s h o u ld  
q u a n t ify  t h e  a m o u n t  o f  

c h a n g e  e x p e c t e d .

Ar e  t h e  o u t c o m e s  a l ig n e d  
w it h  t h e  in s t r u c t io n a l  

m e t h o d  a n d  a s s e s s m e n t ?



Writing too many program learning 
o u t c o m e s . 0 1

P r o g r a m  Le a r n in g  o u t c o m e s  t o o  
s p e c if ic  o r  t o o  b r o a d .

W h a t  a re  s o m e  c o m m o n  p ro b le m s  w it h  p ro g ra m  
le a rn in g ?

P r o g r a m  Le a r n in g  o u t c o m e s  t o o  
s p e c if ic  o r  t o o  b r o a d .

Po o r: Stu d e n ts  s h o u ld  kn o w th e  h is to ric a lly im p o rta n t  s ys te m s  o f p s yc h o lo g y. 
Go o d : Eva lu a te  th e  b e h a vio ris t , h u m a n is t ic  a n d  c o g n it ive  a p p ro a c h e s  to  p s yc h o lo g y.

0 2

W r it in g  a  va g u e  o u t c o m e  t h a t  d o e s  
n o t  p r o v id e  e n o u g h  in fo r m a t io n  
a b o u t  t h e  p r o g r a m  c o m p o n e n t s

0 3

0 4
Us in g  va g u e  ve r b s  s u c h  a s  “ u n d e r s t a n d ”  
a n d  “ a p p r e c ia t e ”  t h a t  d o  n o t  m e a s u r e  
w h a t  s t u d e n t s  s h o u ld  b e  a b le  t o  d o  a t  
t h e  e n d  o f  t h e  p r o g r a m  

Po o r: Ap p re c ia te  th e  re la t io n s h ip  b e twe e n  in n o va tio n  a n d  in d u s try g ro wth
Go o d : Su m m a rize  th e  re la t io n s h ip  b e twe e n  in n o va tio n  a n d  in d u s try 
g ro wth .

0 5Us in g  t h e  s a m e  ve r b  fo r  e ve r y  o u t c o m e  
w it h o u t  d if f e r e n t ia t in g  b e t w e e n  le ve ls  o f  
le a r n in g . F o r  e x a m p le ,  “ d e m o n s t r a t e ” .

Po o r: De m o n s tra te  th e  a b ility to  So lve  p ro b le m s  b y 
a p p lyin g …
Go o d : So lve  p ro b le m s  b y a p p lyin g …

0 5P LO ’s  t h a t  a r e  t o o  d e t a ile d  o r  c o n s is t  
o f  c o m p o u n d  s t a t e m e n t s .

Po o r: Pe rfo rm  in d e p e n d e n tly in  th e  p ro fe s s io n a l ro le . De ve lo p  th e ir 
p ro fe s s io n a l kn o wle d g e  a n d  s kills . Kn o w th e ir va lu e s  a n d  b ia s e s . 
Un d e rs ta n d  th e ir im p a c t  o n  o th e rs . Kn o w e th ic a l s ta n d a rd s . Wo rk we ll with  
o th e rs .
Go o d : Fo llo w p ro fe s s io n a l a n d  e th ic a l s ta n d a rd s  wh e n  p ro vid in g  c a re  to  
p a t ie n ts .



Aca dem ic Prog ra m  
da ta  (E.g ., colleg e , 
dep t., title , CIP, a nd  list 
of PLOs.)

Bloom s Ta xonom y 
(Ca tegorie s a nd  a ction 
ve rbs.)

Learning Outcomes Tool  V 1.0
Inte rna lly deve loped by the  Program Director of Academic Assessment and Analytics .

Raw texts Matrix representation Analytics

Workflow

• Corpus.
• Tokens.
• Docum ent- fea ture  m a trix (DFM).
• Lem m a  (Lem m a tiza tion) .
• Build ing  Dictiona ry.

Sta tistics

• Freq uency Ana lysis.
• Look up  a ction ve rb s from  d ic tiona ry.
• Dep end ency Pa rsing .
• Sim ila rity Ana lysis.

Plots

• Freq uency p lot.
• Word  c loud s.



Pro c e s s  t h e  t e x t  e x t ra c t  v e rb s  a n d  n o u n s



Ac t io n  Ve rb s  Fre q .



BLOOM’s  Dic t io n a ry



BLOOM’s  Dic t io n a ry



De p e n d e n c y  Pa rs in g
PLO: Follow profess iona l and e thica l s tandards  when providing care  to patients .



Sim ila rit y  An a ly s is .



LEARNING OUTCOMES TOOL 
V 2.0

• Course Learning Outcomes.

• Learning Outcomes mapping.

• Using the corpus of recommended interventions for improvement. We will 

develop a closed set of possible recommended actions to help improve 

learning outcomes.



The GE Committee
What we do 



GE 
Categories 
(For Now)

American Institutions

Fine Arts

Life Sciences

Physical Sciences

Humanities

Social and Behavioral Sciences

Quantitative Reasoning

Ethics & Values

Writing 

Wellness

Applied Technical Sciences



Five-year 
Review 
Cycle 

- Each five years  survey sent to chairs  of 
relevant classes: 

- Includes: 
- Data from Business Intelligence Service. 
- Surveys (Qualtrics) sent to students  in class  

with a questionnaire to indicate whether or 
not they are learning what the PLOs of the 
relevant GE category entails.

- Logistics:  

- Address concerns over enrollments, 
standardization of structure (within 
reason), regular offering; lead instructor 
input and oversight; percentage of faculty 
who are full-time, etc. 



Consider New Courses

• Consider applications for further classes to be added.
• Requirements: 

• Address Instructional Practices and Consistency
• Justify relevance for GE Committee
• Explain faculty workload adjustments needed. 
• Include: 

• Survey 
• Syllabi
• Letter from chair 



Additional 
Duties

Re-Work PLOs

Review classes at chairs’ 
request

Course waivers for programs

Advising Questions re: GE 
substitutions, etc. 



Course 
Waiver 
Process

Find form: UVU GE Committee 
(1) > Forms > GE Substitution 
Request 2021.docx. 

Applicants fill out the form for one 
or more degrees. 
• If  there is more than one degree, they must 

share the same classes indicated on the form.

3-5 classes must be indicated as 
completing the PLOs for the GE 
category that they wish to substitute.
• Syllabi for each of  the designated classes need 

to be included with the application



On the 
Horizon

• Many faculty are on double duty at Re-
envisioning GE Committee.

• R471: GE Categories will change. (UVU is 
moving from 35 to 30/27 credit hours of  
GE) 

• Anticipated demand for waivers.

• Anticipated demand for requests for new courses 
to qualify for potential new category. 

• HB261: Language for GE Classes will need to 
change. 



Service-Learning Assessment Summary 
From Dr. Jonathan Westover, Academic Director for Center for Social Impact 

 
Service-Learning is not a graduation requirement, and it is not built into the CourseLeaf 
Curriculum Inventory Management System. This on purpose, as we have found that there are 
constant changes to which courses and sections of courses are Service-Learning in any given 
semester.  
 
So, every semester, we reach out to Service-Learning faculty and ask which courses they are 
teaching that have been previously approved and then work with academic scheduling to get the 
Service-Learning course tag and section note added in the system so students see it when they 
are registering for courses and the course is appropriately labeled. This is on a section-by-section 
basis, as some courses have many sections, with some faculty teaching them as Service-Learning 
and others not.  
 
We do not want to tag sections that are not actually being taught that way. We do not assume a 
class is still being taught as Service-Learning just because it was previously (even same course, 
section/instructor). That is a lot of legwork each semester, but it allows me to feel very confident 
in the numbers we report. 
 
Also, unlike some of the other areas (like global/intercultural and writing enriched), we do not 
have specific Service-Learning objectives that have to be included in each Service-Learning 
course. Instead, we require all Service-Learning courses to align/map their existing course 
objectives with the Service-Learning project/experience they have designed for their students. 
So, any given Service-Learning course will still have the same course objectives and assessment 
of those objectives, which the individual programs and departments are responsible for ensuring 
that learning is taking place. 
 
Below is an infographic of the types of program-level vanity and impact metrics we track on an 
ongoing basis: 
 

 



 
We also highlight the work of faculty around campus each month with our Service-Learning 
Superstar Award (you can see current/past winners here: 
https://www.uvu.edu/socialimpact/our_impact/index.html   
 
Below is the rubric the campus committee uses to evaluate/re-evaluate Service-Learning courses 
for designation: 
 
Service-Learning Fellowship Syllabus Grading Rubric 
 Does the syllabus clearly label the course as a Service-Learning course at the top of the 

syllabus? 
 Does the syllabus clearly state at the beginning of the course description that it is a 

Service-Learning course and explain what that means for the class (unique to every class, 
but the consistent element is that students are required to do 20+ hours with their 
community-based Service-Learning experience)? 

 Does the syllabus clearly connect the Service-Learning experience back to the course 
learning objectives? 

 Does the syllabus demonstrate the student learning reflection activities/assignments the 
students will complete? 

 Does the syllabus demonstrate how the Service-Learning experience is integrated 
throughout the course and scaffolded for the students? 

 
 

https://www.uvu.edu/socialimpact/our_impact/index.html


Service & Engaged Learning Student Attitudes Pre-Test/Post-Test 

Student Directions:  You are about to participate in a service learning class and will invest time 
in “volunteering” your marketing skills toward helping a business by building an annual 
marketing plan.  Using the 7-point scale below, please indicate how important or accurate each 
of the following possible reasons for volunteering via a service learning class is for you.  Please 
place the number corresponding to how important/accurate each statement is on the line 
preceding the statement. 

   1 2 3 4 5 6 7    

1 = Not at all important/accurate for you and, 7 = Extremely important/accurate for you. 

1. Volunteering can help me get my foot in the door at a place where I would like to work. 
2. My friends volunteer. 
3. I am concerned about those less fortunate than myself. 
4. People I’m close to want me to volunteer. 
5. Volunteering makes me feel important. 
6. People I know share an interest in community service. 
7. No matter how bad I’ve been feeling, volunteering helps me to forget about it. 
8. I am genuinely concerned about the particular group I am serving. 
9. By volunteering, I feel less lonely. 
10. I can make new contacts that might help my business or career. 
11. Doing volunteer work relieves me of some of the guilt over being more fortunate than 

others. 
12. I can learn more about the cause for which I am working. 
13. Volunteering increases my self-esteem. 
14. Volunteering allows me to gain a new perspective on things. 
15. Volunteering allows me to explore different career options. 
16. I feel compassion toward people in need. 
17. Others with whom I am close place a high value on community service. 
18. Volunteering lets me learn through direct “hands on” experience. 
19. I feel it is important to help others. 
20. Volunteering helps me work through my own problems. 
21. Volunteering will help me succeed in my chosen profession. 
22. I can do something for a cause that is important to me. 
23. Volunteering is an important activity to help the people I know the best. 
24. Volunteering is a good escape from my own troubles. 
25. I can learn how to deal with a variety of people. 
26. Volunteering makes me feel needed. 
27. Volunteering makes me feel better about myself. 
28. Volunteering experience will look good on my resume. 
29. Volunteering is a way to make new friends. 
30. I can explore my own strengths. 

 

CIVIC ATTITUDES 



Please use the following 5-point scale to answer the following statements, placing the 
number corresponding to your level of agreement/disagreement on the line preceding the 
statement. 

1 2 3 4 5 
1= Strongly Disagree, 5= Strongly agree 
To what extent to you agree or disagree with the following statements? 

1. ____Adults should give some time for the good of their community or country. 
2. ____People, regardless of whether they have been successful or not, ought to help 

others. 
3. ____Individuals have a responsibility to help solve our social problems. 
4. ____I feel that I can make a difference in the world. 
5. ____It is important to help others even if you don’t get paid for it. 

 
 

  



End-of Semester Student Self-Assessment 

1. Please describe your experience of RECIPROCITY during your S&EL.   

a) What did you “give” to the client agency or client of the agency relative to what you 
received through doing this S&EL, if anything?   

b) What did your client teach you and what did you teach your client in return?   
c) How could this aspect of S&EL be enhanced? 

2. Please describe your experience of REFLECTION during your S&EL project.   

a) Was this experience different in some substantive way from your experience in other 
courses, and if so, how and why?   

b) What would you do differently if you were to do another group S&EL project in the 
future to make the experience more positive for yourself, as well as for everyone else 
involved?  

c) How could this aspect of S&EL be enhanced? 
3. Please describe your experience of REALITY during your S&EL project.   

a) Was this experience different in some substantive way from your experience in other 
courses, and if so, how and why?   

b) To what degree did your S&EL experience enable you to apply and learn about the 
course material or major course concepts this semester?   

c) How could this aspect of S&EL be enhanced? 
4. Please describe your experience of RESPONSIBILITY to your client, teammates, or others 
during your S&EL project.   

a) Was this experience different in some substantive way from your experience in other 
courses, and if so, how and why?   

b) Has your experience in this S&EL project changed your perception of your role as a 
socially responsible citizen?   

c) How could this aspect of S&EL be enhanced? 
5. Please comment about REWARDS OF SYNERGY as this concept relates to your own 
experience this semester.  Is S&EL a useful part of a business school program, and if so, why 
and how?   

a) What is the most significant learning experience that you take away from this S&EL 
project?   

b) How could your experience with S&EL be enhanced to make it more useful to you? 
 

 

  



UVU Service & Engaged Learning Community Client Evaluation 

Thank you very much for giving your time and energy this semester in working with our UVU 
Students.  Our students’ involvement with your organization has enriched their learning experience 
and will help them to be better prepared for their future careers. We deeply appreciate your 
contribution toward their professional development and growth. 

Please take a little care and time (about 10-20 minutes) to complete this questionnaire in an effort 
to provide valuable feedback with which to improve this academic program for future clients. 

Please respond to the following statements as objectively as you can as they relate to your 
involvement with this project during the semester. 

The ratings for the scale are:  

0 = very unsatisfying  
1 = unsatisfying  
2 = somewhat unsatisfying  
3 = somewhat satisfying 
4 = satisfying 
5 = very satisfying 
 

Students’: 0 1 2 3 4 5 
understanding of the specific problem/question your company posed       
attitudes       
self-motivation       
project planning       
organizational skills       
communications skills       
leadership skills       
sense of responsibility       
emotional maturity       
time management       
team work       
task completion        
professional approach/professionalism (incl. attire for meetings of all kinds)       
quality of final project       
value of this project for your firm       

 

16. Did you learn important information that you believe will help you to grow your organization 
in the future?  Please elaborate. 

17. Do you plan to implement (some of the ideas) presented to you in their recommended 
solutions?  

A. Please describe what you believe will add the most value to your organization.  
B. Can you quantify the approximate monetary value (in US$) this project could/will/has 

generated for your company? 
C. What do you anticipate to have less/little/no value to you? 



18. Please provide any comments that you would like to share about how to improve this project 
for you in the future: 

20. Please comment on your interactions with the UVU student(s) working on your project this 
semester:   

A. What went wrong? 
B. What went right?  
C. How could this experience be improved for you in a future project with our students? 
D. Any other comments? 

21. Is there another future project related to your firm with which UVU students may be able to 
assist you? Please describe it briefly: 

 
 
 
 

 



Global/Intercultural 
Assessment



Objectives:

• To analyze global or intercultural issues.
• To discuss stereotypical cultural conceptions and recognize the complexity 
and variety of different cultural groups.
• To evaluate how one’s own cultural values compare with those from 
different backgrounds.

Trait:
• To interrelate respectfully with individuals representing cultures and 
perspectives other than one’s own.



Course Assessment

• Course submitted in CourseLeaf with syllabus attached
• Three committee members review:

• G/I course identified
• G/I objectives listed
• G/I key assignment identified and explained
• G/I objectives evident throughout course



Transfer Credit Assessment

• Student emails request and syllabus to Janet Colvin
• Three committee members review:

• Are G/I objectives evident throughout course
• Does this course go beyond just discussing intercultural/international issues?
• Is there evidence of assignments which could function as a G/I key 

assignment?



Student Assessment

• G/I survey is assessed for:  
• Survey was developed based on objectives and validated (knowledge, attitude, skills 

awareness)
• *Rasha Qudisat used to give us this information but has been unable to for the last year and a half

• Survey linked to canvas page and needs to be activated.  Sent an email by Bryan 
Waite with instructions

• Survey is post/retro pre survey and asks them:
• How their competencies have changed or shifted over the semester
• Where do they think they were before
• Designed this way because there was not significant difference between pre and post 

because students didn’t know what they didn’t know (retro/pre addresses this)
• Assessment showed overall summary determining if G/I course made a difference in 

intercultural competence (i.e. spring 2020 overall mean score was 3.65 before course 
and 4.44 after course



Faculty Assessment

• Encourage OTL G/I workshops
• Had a survey where faculty were given a workshop assessment but 

that has not been occurring in the last 18 months
• We are asking for that to come back

• Faculty trained impact on students
• SEGO report Average academic enga



Annual Assessment of Courses

• Four year rotation
• Reviewed by G/I committee:

• Syllabi are requested and reviewed as if they were a new course
• SEGO survey results are used to look for G/I course engagement
• Professionalization course for G/I distinction assignments are reviewed
• Key assignments are requested and reviewed using a rubric

• Currently random courses have been identified and requests sent out 
• Department chairs send in syllabi 
• Randomly selected key assignment will be identified and assessed



Future Assessment 

• OTL to go back to assessing faculty trainings
• Be given a report of student surveys every year
• Department chairs help us assure surveys are taken



WRITING ENRICHED
ASSESSMENT

DR. KELSEY HIXSON-BOWLES​
OUTGOING WE CHAIR​
WE DIRECTOR

ASSESSMENT RETREAT​
FEBRUARY 16, 2024



3. ASSESSMENT 
CHALLENGES

4. CURRENT 
PROGRESS

1. WE TIMELINE

2. COURSE 
CERTIFICATION 
PROCESS

AGENDA



WE TIMELINE
2018 - Committee Formed
• By laws created
• WE course requirements 

established
• WE course certification developed
• OTL Partnership, WE Pedagogy 

Certificate created

Fall 2021 – Official 
Implementation
• All incoming bachelor-

degree seeking students 
will have the WE 
graduation requirement

2023-2024 –
Developing 
Assessment



WE CHAIR REVIEW
After faculty submit WE application 
materials in CourseLeaf, the chair 
reviews the application and either 
works with faculty to address issues or 
moves it forward to the committee.

COMMITTEE REVIEW
WE Committee reviews application 
materials and makes a 
recommendation to approve or 
request changes.

WE CHAIR APPROVES
WE Chair works with faculty to 
address committee’s concerns and/or 
submits the committee’s approval in 
CourseLeaf.

COURSE 
CERTIFICATION 
PROCESS



COMPETING PRIORITIES
• Troubleshooting implementation challenges (i.e. Process for updating WE 

courses, process for removing WE designation)​
• Turnover in committee leadership and membership​

COMMITTEE DISCUSSIONS ABOUT IF/WHAT/HOW TO ASSESS
• Who is already assessing writing on campus? APAC, Innovation Academy, departments?​
• Who is assessment for? Faculty to improve their courses? Departments/colleges 

to evaluate their programs?
• What kind of data should we collect?​

BARRIERS TO DATA ACCESS
• May not be able to access data on WE courses to protect faculty/student 

identities (i.e. Small capstone courses taught by 1 or 2 professors)

ASSESSMENT CHALLENGES



CURRENT 
PROGRESS



• Updating list of WE Courses, organizing by degree​

• Collecting all Bachelor-granting programs' PLOs, noting which ones have 
writing related or writing adjacent outcomes that they'll already be 
assessing​

• Reaching out to departments who are already assessing writing in their 
programs. Ex: Behavioral Sciences have developed a method using 
Grammarly's AI to assess (parts of) their writing PLO.

DESCRIPTIVE DATA



WE COURSES 
BY DEGREE

• Organized so the 
committee can better see 
requirements by degree

• Links to CourseLeaf for 
most updated information

• Allows us to easily access 
syllabi if we'd like to in 
the future



PROGRAM 
LEARNING 
OUTCOMES

Tracking PLOs and 
noting which 
degrees 
have writing-
related or writing-
adjacent outcomes 
that they'll already 
be assessing



Reaching out to 
departments who are 
already assessing writing 
in their programs. 

Ex: Behavioral Sciences 
have developed a method 
using Grammarly's AI 
to assess (parts of) their 
writing PLO.

LEARNING FROM DEPARTMENTS



Reaching out to departments who are 
already assessing writing in their 
programs. 

Ex: Behavioral Sciences have 
developed a method using 
Grammarly's AI to assess (parts of) 
their writing PLO.

LEARNING FROM 
DEPARTMENTS



LOOKING FOR 
STANDARDS 

AND IDEAS



QUESTIONS?
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